Study Circles are more than just the dialogue. They connect community organizing with dialogue and action. This year, we are adding more support for action after the six sessions.
7 New [2008] [2009] *Action Forum is Optional
Understanding the Sessions and Activities
This facilitator guide is organized to help participants:
• Build lasting relationships among diverse stakeholders • Become more aware of the issues, their own beliefs, and the perspectives of people who are from different backgrounds • Develop action plans that will address racial and ethnic barriers to student achievement and parent involvement.
Each session, and each activity, are designed specifically to meet these goals. As a facilitator, you need to pay attention to all three of these goals throughout the study circle. Study Circle groups however, are always different. They won't respond the same way to all activities. You may need to adapt the sessions or activities to meet the specific needs of your group. To do this successfully, you must understand the goals of the activities, how they fit in with one another, and how they fit into the overall design of the study circle.
• Sessions one and two are designed to develop trusting relationships.
• Sessions three and four are designed to have honest and challenging conversations about race and the impact of race on the student achievement and parent involvement.
• Sessions five and six are meant to develop action steps that will address the racial and ethnic barriers.
Your role as the facilitator will change depending on the goal of the session.
For example in the first two sessions, you are trying to get people to share and feel comfortable. In the middle two sessions you should be asking probing questions and getting participants to react to one another. In the last two sessions, you become more of an action planning facilitator. You are pushing the participants to get to a specific goal.
SESSION 1
Session one is designed to get participants ready for future sessions. They will not talk much about school. They get to know each other, develop ground rules, and begin to become a cohesive group. The trust being created is vital to insure the group is able to talk honestly in sessions three and four. The session begins with the facilitator explaining the process and where it will lead. After setting ground rules, participants engage in small group activities that help them feel comfortable, get to know each other, and begin building trust. 
SESSION 2
Trust building continues, as participants learn about each other's cultures. The opportunity to tell and hear their stories allows individuals to share the aspects of themselves that are more complex than what can be immediately seen about them or their position in the community. By the end of the session, most participants feel like they have gotten to know their fellow participants in a personal and deep level. Your role as a facilitator is to create an atmosphere where everyone feels comfortable to participate and to share personal stories. Activities include:
• Hello Circle • Cultural Sharing (homework)
• Cultural Timeline
SESSION 3
The focus and tone of the study circle changes in session three. The activities are meant to get participants to discuss and challenge each other about racial issues. The activities begin with a light conversation about the homework and get increasingly provocative. The facilitator's job in sessions three and four is to probe and push participants. Expect many of the participants to be uncomfortable and frustrated. Activities include:
• Reviewing the Homework (looking at their school and home through a racial lens)
• Stereotypes • Does Skin Color make a Difference in Communities and Schools?
SESSION 4
This session builds on session three by asking participants to discuss how racial issues impact the school. By the end of the session, the group should have identified and prioritized specific racial and ethnic barriers to student achievement and parent involvement that they want to address. Facilitators can change/adapt the statements in Where Do You Stand to make them more relevant to that specific school. Activities include:
• Looking at School Data • Where Do You Stand? Does Race Affect Student Achievement in Our Schools?
• What are the Racial and Ethnic issues/problems related to Student Achievement and Parent Involvement?
SESSION 5
The facilitator's role changes again in session five as the goal changes from facilitating dialogue to helping the participants do action planning. Facilitators need to be more directive. In session five, participants brainstorm a variety of different action ideas. Through the discussion, participants also get clearer on what the issues are that they want to address. Activities include:
• Prioritize issues/problems • Work on Action Worksheet
SESSION 6
By the end of session six, the study circle should have an action plan, or plans, and specific next steps that insure the actions will be implemented. Make sure you have discussed specific next steps before you conclude.
• • Make sure everyone signs the attendance sheet.
• Welcome everyone and introduce yourself.
• Have everyone introduce themselves.
• Handout the "Why Study
Circles document" and use to explain why most schools do study circles.
• Handout the sample action worksheet and explain that this study circle will develop plans like this by the end of the study circle. (sample on page 27)
• Show how the sessions fit together and lead up to the plan
• Then explain why this school wants to do study circles and what will happen after the study circle. You should have a onepage sheet specific for the school. (make sure you have this before your first session).
• Read the Harlan Dalton quote.
PART 1: WELCOME, INTRODUCTIONS AND LOGISTICS (15 Minutes)
1. Welcome! Many of you attended the information meeting on ____. We are so glad you decided to commit to the full six sessions.
2. Please tell the group your name and your connection to the school. If you have a child in this school, please tell us his or her name. 3. I am passing out a page that will help us understand why we are doing study circles and how the sessions will fit together. Some of you may have seen this at the information meeting, but its good to remind all of us why we are here and where we are going. The statements on the top are why other schools have told us they want to do study circles. (Read the statements one at a time). 4. I am also giving you a sample action worksheet. By the conclusion of this study circle, this group will develop action plans like this one. But they will be based on our discussions and the issues that impact this school.
How Sessions Fit Together
1. Take a look at this piece of paper with all the different colored boxes on it. This model is a representation of our process for the next six weeks. Look at top right box. We're working towards creating the action plan we just discussed. 2. Right now, we're here in Session 1. Tonight, we're going to set ground rules and work on building trust. Next week, we'll be doing some activities that will help us share information about our cultures and backgrounds. In sessions 3 and 4, we'll be discussing the nature of the challenges in this school, and in sessions five and six, 
2008-2009
Session one is designed to get participants ready for future sessions. They will not talk much about school. They get to know each other, develop ground rules, and begin to become a cohesive group. The trust being created is vital to insure the group is able to talk honestly in sessions three and four. The session begins with the facilitator explaining the process and where it will lead. After setting ground rules, participants engage in small group activities that help them feel comfortable, get to know each other, and begin building trust. Activities include:
• Welcome, Introductions, and Logistics • Establishing Ground Rules • Getting to Know Each Other • Speed Meeting (NEW)
Hello Circle
Every week when we come in, we will spend 5 minutes in a Hello Circle to get us ready. When I say "Go", everyone will get up and greet one another by saying hello or greeting in whatever way you want to greet. When we have finished, we'll stand in a circle to see if we missed anyone.
Role of Facilitators
Our role as facilitators is to help create a space for your discussion. We will not be sharing our own views.
Journals
1. Right now, my co-facilitator is handing each of you a journal.
These are yours to keep, and no one but you will see what you have written. As we go through these next six weeks together, you can use these journals as you please.
2. Some of the conversations we have in this study circle will be hard.
They may bring up feelings or ideas that you do not want to talk about it. You can use the journals to write these feelings down.
Posters (Put the posters up in all the languages of your participants)
1. You'll notice that around the room we have hung up some pieces of paper. Let me take a minute to explain these. The Action Ideas Sheet: as we begin discussing things, ideas may come up about possible actions we can take. If we're not at the 5 th or 6 th session, we'll want to hold onto that idea and come back and discuss it again when it's the right time for it. So, if someone comes up with an idea for action, anyone can write that idea on the Action Ideas sheet and we'll talk about it later.
2. The Things We Are Already Doing sheet is related. If someone comes up with an action idea, but someone else in the group knows that the school is already working on that idea, we can put that information up on the Things We're Already Doing Sheet.
3. In session 5, you will work together to prioritize three barriers that you want to create action steps to address. The Issues/ Problems sheet will help us keep track of barriers that come up each week. At the end of each session, we will list the issues that were discussed that session.
4.
Finally, there's the Parking Lot. Sometimes, we'll begin a discussion which is important, but we might not have time to go into it right then and there. If we have time later in that session or another session we'll return to it. Other times, the discussion may be a bit of a tangent. So, if that happens, we can write the idea on the Parking Lot sheet and return to it at another time.
Facilitator Notes For Part 2
• The ground rules are very important to the discussion, especially as the sessions become more challenging. Take the time to explain the purpose of ground rules and to develop a list that the participants really own.
• • Divide the circle into groups of 3 or 4. Make sure the groups are mixed by roles: parents, teachers, and students, as well as by race or ethnicity.
• Each group should record their answers on chart paper.
• Debrief in a large group. Go around the room and have some of the groups answer. You don't need to hear from everyone. List the answers from the 12:00 date on chart paper.
Facilitator

A note on modeling:
Remember that the deeper you go, the deeper your participants will go. Try to find a balance between keeping your modeling brief (to show participants how long you want them to speak for) and disclosing something personal about yourself/ your experiences.
Qu est ion s
3:0 0 -Wh at is you r rac ial, eth nic , and /or cul tura l bac kgr oun d? Ta lk a littl e abo ut you r bac kgr oun d.
6:0 0 -De scr ibe the com mu nity in wh ich you gre w up. Wh at we re the rac ial and eth nic ma keu p of you r nei ghb ors ?
9:0 0 -Thi nk abo ut you r ow n sch ool wh en you we re a chi ld. Wh at role did you r par ent s or oth er adu lts pla y in you r edu cat ion ? Wh at we re par ent s exp ect ed to do?
12: 00 -Wh at do you wa nt to acc om plis h thr oug h par tici pat ion in this stu dy circ le? Wh at are you r hop es and exp ect atio ns for this stu dy circ le? Bring an item to share with the group. It should be something that tells us about your racial or ethnic background. It may be a picture, a drawing, an object, a poem, food, music, or whatever you like.
PART 6: CLOSING (10 Minutes)
Snacks
The principal provided the food for tonight, but the school can't do it for each session. Many study circles create a list and different people bring in snacks each week. Do you want to take turns bringing in snacks and drinks? One Word Closing ◊ We're going to do one last closing before we leave. ◊ Please stand up. ◊ Let's go around the circle and say just one word about how you are feeling about the study circle.
Conclude.
Positives and Changes
Put a line down the middle of a piece of chart paper. On the top left write Positives. On the top right, write Changes.
Facilitator Notes
For Part 5 M At least one of the facilitators should bring in an item to model this activity.
If you are conducting a bilingual Study Circle, make sure the interpreter translates the ground rules and expectations before the next session.
Fill out the session notes as soon as possible after each session.
Make sure you let us know if someone did not attend the session.
1. The goals for this session are to learn about different cultures and to continue creating trust among group members. 2. The agenda for today is... 3. Let's briefly review the ground rules. Does anything need to be added or changed? 4. Let's do our Hello Circle.
PART 2: CULTURAL SHARING (GO OVER THE HOMEWORK) (45 Minutes)
1. Remember last week we asked you to bring in an item from your culture? Describe what you brought and say why you chose it. What does it say about your background and who you are today?
2. We want to hear from everyone, so please remember that there are many of us here and we all want to have a chance to talk.
3.
If you forgot to bring something, tell us a story that describes something about your culture. • Make sure everyone signs the attendance sheet.
Session Two -Sharing Our Cultures
• In reviewing the ground rules, ask if there need to be any changes or additions.
PART 3: CULTURAL TIME LINE (25 Minutes)
1. This next exercise will help us to continue knowing about one
another. The goals are to help us share our personal stories and understand how we got to where we are today.
2. Take a few minutes to think about memorable events or turning points in your life. In your journals write down events in these three categories:
3. After you have written in your journal, put write one example for each category on the timeline. Several people can be writing on the chart at once.
◊ What are the important national or global events that you lived through (for example: the Assassination of the Dr. Martin Luther King, Jr., or war breaking out in your country of origin)? ◊ What are the important personal events (for example: parents divorcing, your marrying, or moving to a new place)? ◊ Think about an event or experience that impacted the way you think about racial/ethnic differences.
Facilitator Notes For Part 3
• Having participants share their stories is the most important part of this exercise. Make sure you leave time for story telling.
M After giving the directions, model this exercise. The more personal you are in your modeling the more the participants will open up. This is one of the times for the facilitators to take risks and be personal. Don't forget to explain how the event impacted you.
• Tape together a few pieces of chart paper on the wall. Put a line across the middle, with each decade listed sequentially.
• After people have finished writing their events on the paper, have everyone stand around the chart.
• Ask people to identify one item that is really important to them and to explain why.
• 1. Remember to write a journal entry reflecting on the process of the meeting you just experienced. Note the racial/cultural relations taking place within the group so far. This is an activity which you can do at the end of each session, but you should be thinking about it throughout each session.
What new insights did you gain today?
3. Let's do Positives and Changes.
PART 1: WELCOME BACK (10 minutes)
1. Over the past two weeks, we have talked about what we wanted to accomplish by participating in this study circle. We began learning about each other's cultures, and worked on developing trusting relationships among us. In this session, we will build on that trust to challenge each other. We will participate in activities that are designed to inspire us to talk about the differences we have in our experiences and our opinions about race, racism, and cultural misunderstanding. Although this session might be hard, it is vital if we want to create meaningful action steps in sessions five and six. 2. Let's briefly review the ground rules. Does anything need to be added or changed? 3. Let's do our Hello Circle.
PART 2: REVIEWING THE HOMEWORK (10 Minutes)
Last week we asked you to think about or write down answers to the following questions about this school and your home. • They can do this in small groups. Questions can be recorded on chart paper before the session.
• The focus and tone of the study circle changes in session three. The activities are meant to get participants to discuss and challenge each other about racial issues. The activities begin with a light conversation about the homework and get increasingly provocative. The facilitator's job in sessions three and four is to probe and push participants. Expect many of the participants to be uncomfortable and frustrated. Activities include:
• Stereotypes • Does Skin Color make a Difference
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Facilitator Notes For Part 3:
• This is an important exercise. 1. This next activity is meant to help us go deeper in our discussion about race. Its going to make some of you uncomfortable. And, some of you are going to think that the activity is contrived. Remember, one of the goals of this study circle is to put on the table issues that some people in your school are thinking about. After the exercise we will discuss your reactions to the exercise, thoughts on the issue, and how it impacts your school. 2. In the last part, we asked you to self identify. This time, you should only respond to the questions based on your skin color. This activity is NOT about ethnicity, culture, gender, religion, accents, or what you wear. Its only about the physical parts about how you look. 3. Everyone needs to get up and stand in a line. 4. I will read different statements. Take a step forward if the statement is TRUE for you. Then, look around to see who has stepped forward and who has remained in place. We will do this for each statement.
Facilitator Notes For Part 4:
• • Facilitators: you should place yourselves strategically. Make sure you don't leave people standing alone. One facilitator could be in front, the other in the back.
• Some participants may say that we are setting them up with this exercise; the line would come out differently if other questions were asked.
• Tell them that this is an issue that some people in the school feel strongly about. The exercise was written specifically to address this issue.
◊ If a police officer stops me on the street, I can be sure I haven't been singled out because of my skin color. ◊ I can easily buy posters, postcards, picture books, greeting cards, dolls, toys, and children's magazines featuring people that look like me. ◊ I can turn on the television or open to the front page of the paper and see people that look like me widely represented, and represented positively. ◊ If dressed nicely, I can go shopping knowing that I will not be followed or harassed in the store. ◊ I can be pretty sure that if I ask to talk to "the person in charge", I will be facing a person whose skin is the same color as mine. ◊ Most of the teachers in this school are the same skin color as I am. ◊ Schools that have large numbers of students who look like me are usually considered good schools. 1. Take a few minutes to think or write in your journals about the feelings you are having right now.
2. Next week we will talk about how these issues impact our school.
What new insights did you get today?
4. Do we need to add any action ideas on the "Action" poster so that we can talk about them in Sessions 5 and 6. Do we need to list any ideas on the "Issues" poster?
5. Let's do positives and changes 6. Please share one word about how you are feeling now.
Facilitator Notes For Part 5
• It's common for participants to have feelings of frustration, sadness, or anger.
• Let people know that these feelings are okay and important to helping them create meaningful action steps in sessions five and six.
• Remind them that the study circle is a process. It will all come together by session six.
• Next session, you will be showing data. Give a copy of the data to the principal at the end of session three. Ask the principal to review and let the SC office know if there are any concerns.
Some people believe that in this society, people with light skin have advantages-or privilege-over people whose skin is darker. This advantage is often invisible and people who benefit from it often do not see it.
Facilitator Notes For Debriefing
• Facilitators need to be able to read your participants. Each group is going to react differently.
• Start the debriefing while everyone is standing in place.
• For question 3, get different reactions. Ask people to react to what people say. Do not take silence as agreement.
• Question 4 is meant to switch the conversation from What People Think to How Do They Feel. Ask people how they are feeling. Give some people time to answer and react to each other.
• Then read the bulleted words. After each word, ask a few people why they feel this way. Then go to the next word. Try to pull out quiet people.
• The additional activity is optional. You and your partner need to decide in the moment whether it would be useful.
Additional Activity 1. Have everyone stand in a circle. 2. Say: I will read a series of statements. After each statement, step forward if the statement is true for you.
• I have spoken up to defend people who are not from my own racial or ethnic background
• I live in a racially or ethnically diverse community • I have access to opportunities that were not available to my parents
• I have adopted, married, or provided care for others who are not from my own racial or ethnic background
• I have participated in programs or activities that deal with issues of racism or inequities
• I want all of our students to succeed 
22
PART 1: WELCOME BACK 1. Last week we talked about our experiences with and opinions about racism, stereotypes and cultural misunderstandings. In this session we are going to discuss how these issues impact student achievement at this school. 2. Next week, we will begin creating a work sheet for next steps. A sample is in your packet. Lets go over it so you can see where we are going. 3. Let's do our Hello Circle.
PART 2: REFLECTING ON SESSION 3 (15 Minutes) 1. Did you have any experiences this week that made you think about our Study Circle? Did you write anything in your journal that you want to share with the rest of the group?
PART 3: LOOKING AT THE DATA (20 Minutes) 1. We are going to spend just a few minutes looking at some of the assessment data at this school. Once we understand it, we will go right into another exercise that will help us talk about the challenges behind the data. 2. We are not going to spend more than 20 minutes on the data. If people want more data, we can give you suggestions for finding it after the session ends tonight. 3. We will first go through the data to make sure everyone understands what we are looking at. 4. Let's discuss the following questions:
◊ 4. Give participants the opportunity for cross conversations.
At the end of the exercise,
give everyone a few minutes to think or write in their journal. ◊ Too many students do not value education.
Statements
◊ Some groups do not feel welcome at this school.
◊ Active parents sometimes make it harder for other families to get what they need.
◊ Some students get pressure not to succeed.
◊ Racism keeps some students from getting access to good programs, while making it easier for other students to get access.
◊ Some teachers and staff members are not adequately prepared to work with such a diverse student body.
Possible Follow Up Questions
• 1. In your packet, we gave you a sample action worksheet. We will work on developing our own action worksheets in sessions five and six. 2. Over the past four weeks, we have been sharing our backgrounds, our beliefs, and our experiences. Now we want to focus in on what we think are the racial and ethnic issues that we want to address. 3. Just to make sure we understand what we are looking for, lets briefly talk about how we are defining issues.
4. First we want to brainstorm a list of the issues. We're going to go around the circle and everyone will have the chance to say something. We can go around a few times. At this point, lets just put things up without discussion. 5. After we have the list, lets go through it to see where we need clarification and discussion. This is the opportunity for you to really say how you feel about these issues, to challenge each other, and to make sure you understand why you each feel the way you do.
Facilitator Notes For Part 5:
1. Go over the definitions between issue and barrier and show them the issue/barrier handout. 2. Remind the participants about the barriers listed on the ISSUES POSTER that the study circle kept through out the sessions. 3. Also point out the statements from PART 4. 4. Facilitators should suggest issues that they heard in the conversations, but have not been raised in the brainstorm. 5. AFTER the brainstorm, push the participants to challenge each other and go deeper. You may want to remind them of the Harlan Dalton quote on page 10.
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PART 6: HOMEWORK 1. Point out the sample action ideas and say… "In your packets, there are action steps that other study circles have taken. Please review them before the next session".
PART 7: CLOSING (5 Minutes)
In the next session, you will create a shared vision for the study circle, prioritize racial and ethnic barriers to student achievement, and begin developing action steps. 1. What new insights did you gain today? 2. Let's write down our action ideas on the "Action Ideas" sheet so that we can talk about them in Sessions 5 and 6. 3. Let's do positives and changes 4. Please share one word about how you are feeling now.
Issu es
Low perc ent age of Afr ican Am eric an and Lat ino stud ent s in hig her leve l clas ses Afr ican Am eric an stud ents are sus pen ded at a high er rate tha n oth er stud ents The PTA doe s not rep rese nt the raci al and eth nic mak e up of the sch ool com mu nity
Bar rier s
Som e Afri can Am eric an and Lat ino stud ents get pre ssu re not to par tici pate in hig her leve l clas ses Som e teac her s will sen d an Afri can Am eric an stud ent to the offic e mor e ofte n tha n a whi te stud ent for doin g the sam e thin g.
Ma ny Lat ino and
Afr ican Am eric an par ent s do not feel acce pted at the PTA or othe r par ent mee ting s
• "Issues" is a statement that describes a problem/ concern.
• A "barrier" speaks to why, (the conditions that cause the problem/concern).
show the examples from the box to the right
• Facilitators -Between sessions 4 and 5, try to categorize the issues to bring back to the study circle. This will help expedite the process in session 5. Feel free to call John or Ruby to help.
New
2008-2009
Experiences and Opinions From Other Study Circles
• You have copies of these statements for each participant in English and Spanish if you wish to use them.
• Facilitators should have participants read this sheet out loud if you do not think they are getting to crucial issues.
• Explain that these are statements that other Study Circle participants have said over the past three years.
• You could either point out a few or have the group take turns reading each statement and experience. (if you decide to have them read, remember to tell people that they can pass if they choose. Its okay for people to read out loud in Spanish.
Too many parents at this school do not participate in their children's education. ◊ I want to know how my child is doing in school, but it's frustrating to get a report card sent home and I cannot understand it. This is a very diverse community. I don't understand why there isn't more effort to have report cards and other school papers in languages other than English. ◊ I try so hard to communicate with my students' families. I don't think there is anything else I can do. I get so frustrated. Most never come to meetings or oversee their children's work at home.
Cultural misunderstanding gets in the way of good communication.
◊ I always believed that everyone was the same. Now I feel like my values are tested every day. When I'm teaching in a classroom, it takes everything I have to not look at African American boys as troublemakers. It's hard…I spend a lot of my time disciplining them. ◊ Every time I confront my son's teacher about a problem, he tells me to calm down. Rather than listening to me, I feel like he's stereotyping me as an angry black woman who is too emotional to understand the facts.
Too many students do not value education.
◊ There is plenty of help at school for anyone who wants it. Many students of color just don't want to work hard. ◊ I think that African American and Hispanic kids use racism as an excuse to why they don't perform well. Asians are also a minority and they usually perform as well, if not better, than white students.
Some groups do not feel part of the school. ◊ When I asked my daughter why she didn't participate in the school's dance club, she explained that the club was only for African American students. ◊ I feel really hurt that many of the friends I had in elementary and middle school no longer include me because I'm not from their culture. ◊ Our school is predominantly African American and Hispanic, yet there are only a handful of Hispanic teachers and they only teach ESOL classes.
Active parents sometimes make it harder for other families to get what they need. ◊ I get calls every summer from parents who want me to put their child with a specific teacher. Their neighbors had told the parents which teachers were best. I have to be concerned for all our students, not just the ones who come from vocal families. ◊ I always feel like the parents at PTA meetings already know everything. They don't seem very interested in what I have to say. Some students get pressure not to succeed. ◊ Several students of color told me that they quit honors because the other students and some of the teachers make them feel like they do not belong. ◊ I sometimes get teased by my friends when they find out I do well in school. They say that I am acting "white." ◊ My calculus teacher told my mother that I would never do better than a C in her class and I should consider going into a lower level class.
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Racism keeps some students from getting access to good programs, while making it easier for other students to get access. ◊ When I first became principal of the school, white children only made up 20% of the 5 th grade population. However, ninety percent of the 5 th graders recommended for the middle school Gifted and Talented classes were white. It turned out that there was no standard criterion for teachers to recommend the students. Teachers decided who wouldand who would not -be recommended for Gifted and Talented. Working with the teachers, we created a set of criteria that all teachers would use. The teachers then went back and re-evaluated their recommendations. Fifty percent more students were recommended for Gifted and Talented using the more standardized criteria. Almost all the new students were African American and Hispanic. I asked a teacher why one of the students had not been recommended the first time, given that his grades and test scores were so high. The teacher responded that she thought the student had an attitude problem. ◊ I had straight A's in my old school. But when I moved here, my guidance counselor refused to let me sign up for honors classes. ◊ I was surprised when my 2nd grade daughter was put into a remedial reading class. The school never even tested her. I got angry when the teacher refused several requests for my daughter to be put in the more advanced classes. Because I'm also a teacher, I went to the principal who finally ordered a reading test for her. Even then, the teacher delayed the test for several months while my daughter sat in a class relearning things she had known for a couple of years.
Some teachers and staff members are not adequately trained to work with such a diverse student body. ◊ As a staff development teacher, I often observe teachers who give African American and Latino students less time to answer when as a question. These teachers are not doing this intentionally, and do not believe it until I show them my notes. ◊ On the day of my son's parent/teacher conference, my boss told me that I had to work late. When I arrived late to the conference, the teacher told me to come back another day. ◊ I had signed up for several classes for the next semester, but my counselor registered me for Art, which I did not sign up for. When I asked him why he had registered me for Art, he said that he thought that since I was Asian I would do well in Art class. ◊ My English-speaking parents get a call or a note every week letting them know how their child is doing. I do not communicate as much with parents who do not speak English. Our school has resources to help teachers, but it's a lot more work. • This our last session. By the end of today, we will have specific group action steps, personal action steps, and a process for communicating with one another in the future.
Work Effectively with Cultural Differences
Awareness of cultural dynamics is important in a study circle setting. This is especially true when issues of race and ethnicity are a part of the conversation.
Even though some of the conversation may revolve around differences, set a tone of unity in the group. We may not agree on everything, but we have enough in common as human beings to allow us to talk together in a constructive way.
Sensitivity, empathy, and familiarity with people of different backgrounds are important qualities for the facilitator. If you have not had the opportunity to spend time with all kinds of people, get involved in a community program that gives you that opportunity and helps you understand cross-cultural dynamics.
Remind the group, if necessary, that no one can represent his or her entire culture. Each person's experiences, as an individual and as a member of a group, are unique and OK.
Encourage group members to think about their own experiences as they try to identify with people who have been victims of discrimination. Many people have had experiences that make this discussion a very personal issue. Others-particularly those who are usually in the majority-may not have thought as much about their own culture and its effects on their lives. It might help to encourage people to think about times in their own lives when they have been treated unfairly. Be careful not to equate the experiences. To support study circle participants who tell how they have been mistreated, be sure to explain that you respect their feelings and are trying to help all the members of the group understand. Remind people that no one can know exactly what it feels like to be in another person's shoes.
Encourage group members to talk about their own experiences and cultures, rather than other people's. This way, they will be less likely to make false generalizations about other cultures. Also, listening to others tell about their own experiences breaks down stereotypes and helps people understand one another.
Work Effectively With Groups Where Literacy is a Concern
At the start, give a simple explanation of how the study circle will work, and tell participants the goal of each session. Each time you meet, state the goal of the session.
• If the people in your group can't read, or have trouble reading, limit your use of the flip chart.
• If participants are required to fill out forms, assign someone to ask the questions and fill out the forms with/for them.
• Be prepared to read aloud to the group, if participants are uncomfortable doing that.
• Ask people to rephrase or summarize to make sure everyone understands.
• Avoid using jargon or acronyms. When these terms come up and people look puzzled, ask: "What does that mean?"
• In between sessions, check with participants to make sure they know that what they have shared is very important to the group.
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Tips for Facilitators (cont'd) Work Effectively With Interpreters
• Remind interpreters that their job is to translate accurately, not to add their own opinions.
• When you open the study circle, explain that this will be a bi-lingual study circle. Encourage everyone to help make the conversation productive and meaningful.
• Acknowledge that it may be awkward at first, but it will get easier as the sessions progress.
• Look at the participant-not the interpreter-when speaking • Give interpreters written materials ahead of time, and go over the process with them.
• Make sure the interpreter is comfortable letting the facilitator know if s/he needs more time.
• Remind interpreters that their job is simply to translate accurately. Tell the interpreters to let the facilitators know if they need more time or if they need something explained.
• Speak in short sentences and keep ideas simple. (This gives the interpreter time to catch up.)
• Pay attention to the interpreter. Even if you don't speak the language, you can tell if s/he is translating everything, or not.
• After every session, ask interpreters to translate discussion guidelines and notes that were posted on newsprint.
• Sometimes participants who speak a different language are reluctant to talk because they are afraid of making a mistake. One way to address this is to give participants time to collect their thoughts before speaking.
• Consider putting people in small groups, but don't separate people by language groups.
Responses to Typical Facilitation Challenges
Most study circles go smoothly because participants are there voluntarily and care about the conversation. But there are challenges in any group process. Here are some common challenging situations, along with some possible ways to deal with them.
Situation:
Certain participants don't say anything, seem shy. Possible Responses: Try to draw out quiet participants, but don't put them on the spot. Make eye contact. It reminds them that you'd like to hear from them. Look for nonverbal cues that indicate participants are ready to speak. Consider using more icebreakers and warm up exercises in pairs or small groups to help people feel more at ease.
Sometimes people feel more comfortable in later sessions of a study circle program and will begin to participate. When someone comes forward with a brief comment after staying in the background for most of the study circle, you can encourage them by showing interest and asking for more information. Make a point of talking informally with group members before and after sessions to help everyone feel more connected and at ease.
Dialogue is collaborative: two or more sides work together toward common understanding.
In dialogue, finding common ground is the goal.
In dialogue, one listens to the other side(s) in order to understand, find meaning, and find agreement.
Dialogue enlarges and possibly changes a participant's point of view.
Dialogue reveals assumptions for reevaluation.
Dialogue causes introspection on one's own position.
Dialogue opens the possibility of reaching a better solution than any of the original solutions.
Dialogue creates an open-minded attitude: an openness to being wrong and an openness to change.
In dialogue, one submits one's best thinking, knowing that other peoples' reflections will help improve it rather than destroy it.
Dialogue calls for temporarily suspending one's beliefs.
In dialogue, one searches for basic agreements.
In dialogue, one searches for strengths in the other positions.
Dialogue involves a real concern for the other person and seeks to not alienate or offend.
Dialogue assumes that many people have pieces of the answer and that together they can put them into a workable solution.
Dialogue remains open-ended.
Debate is oppositional: two sides oppose each other and attempt to prove each other wrong.
In debate, winning is the goal.
In debate, one listens to the other side in order to find flaws and to counter its arguments.
Debate affirms a participant's own point of view.
Debate defends assumptions as truth.
Debate causes critique of the other position.
Debate defends one's own positions as the best solution and excludes other solutions.
Debate creates a closed-minded attitude, a determination to be right.
In debate, one submits one's best thinking and defends it against challenge to show that it is right.
Debate calls for investing wholeheartedly in one's beliefs.
In debate, one searches for glaring differences.
In debate, one searches for flaws and weaknesses in the other position.
Debate involves a countering of the other position without focusing on feelings or relationship and often belittles or deprecates the other person.
Debate assumes that there is a right answer and that someone has it.
Debate implies a conclusion.
Comparison of Dialogue and Debate
Adapted from a paper prepared by Shelley Berman, which was based on discussions of the Dialogue Group of the Boston Chapter of Educators for Social Responsibility (ESR). Other members included Lucile Burt, Dick Mayo-Smith, Lally Stowell, and Gene Thompson. For more information on ESR's programs and resources using dialogue as a tool for dealing with controversial issues, call the national ESR office at (617)492-1764.
